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The purpose of this project was to develop and design a model,
secondary-level curriculum for a Teaching Academy program. To
accomplish this purpose, a review of current literature related to
Teaching Academies was conducted. Related information from
selected schools, school districts, and private organizations was
obtained and analyzed. Additionally the investigator, Michelle M.
Bryant, attended training sessions and conferences hosted by the
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CHAPTER ONE

BACKGROUND OF THE STUDY
Introduction
Given the continuing uncertainty over the supply of new
teachers, it's the wise school system that already is working on
ways to recruit adequate numbers of top-quality, professionally
trained people to staff classrooms ...The program we developed
not only increases our chances of hiring qualified teachers (and
ones who have been trained in our school system, at that) it
fulfills the obligation all school people have to contribute to the
training of new teachers (Kolze, 1988, p. 29).

As suggested in the above statement by Richard Kolze,
Superintendent of Palatine-Schaumburg Township High School
District in suburban Chicago, school districts are devising innovative
means of recruiting teachers. With the high teacher retirement and
low numbers of students entering the profession, programs nation
wide have addressed the teacher shortage and the recruitment of
future teachers. It is not only necessary to increase the number of
students pursuing teaching degrees, but we must also increase the
quality of the student we recruit. Dr. Ernest Boyle, President of the
Carnegie Foundation states, "we cannot adequately prepare the
1
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coming generation if the least able students enter the profession.
Teaching must become a top priority and gifted students must be
recruited" (Sou th Carolina Center for Teacher Recruitment, 1997, p.
1).

When discussing the teacher shortage, the lack of minority
representation has not been overlooked. A report of the Carnegie Task
Force on Teaching as a Profession states,
Schools form children's opinions about the larger society and
their own futures. The race and background of their teachers
tells them something about authority and power in
contemporary America. These messages influence children's
attitudes toward school, their academic accomplishments, and
their views of their own and others' intrinsic worth (Haselkorn &
Calkins, 1993, p. 81).

Minority teachers are imperative in all classrooms and with all
children. High schools in Washington State, and throughout the
United States, have implemented programs that encourage young
students, including minorities, to pursue careers in education. In
President Clinton's 1997 State of the Union Address he states, "To
have the best schools, we must have the best teachers ... and, we
should challenge more of our finest young people to consider teaching
as a career." (Haselkorn, 1997, p. 2). The Teaching Academy is a

3

(

grass-roots recruiting tool where "bright students are exposed to a
curriculum rich with activities and simulations designed to interest
them in pursuing teaching as a career" (Havens, 1993, p. 50). The
Teaching Academy is designed to expose students to a variety of
teaching experiences and pedagogical studies. They are given the
opportunity to tutor, work with mentor teachers in the field, and
observe and participate in classroom activities.

Purpose of the Study
The purpose of this project was to develop and design a model,
secondary-level curriculum for a Teaching Academy program. To
accomplish this purpose, a review of current literature related to
Teaching Academies was conducted. Related information from
selected schools, school districts, and private organizations was
obtained and analyzed. Additionally the investigator, Michelle M.
Bryant, attended training sessions and conferences hosted by the
Teachers Recruiting Future Teachers.
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Limitations of the Study
For the purposes of this study, it was necessary to set the following
limitations:
1.

Scope:

The Teaching Academy was specifically designed for

implementation at Puyallup High School, Puyallup,
Washington.
2.

Target Population: The Teaching Academy was specifically
designed for students in grades eleven (11) and twelve (12), with
an interest in pursuing a career in education.

3.

Research:

The preponderance of research and literature

reviewed for the purpose of this study was limited primarily to
the last ten- (10) years. Additionally, five schools/school
districts were contacted and asked to submit sample
curriculums and course or academy descriptions for review.
Participating Schools:
1. Auburn School District

a. Auburn High School
b. Auburn Riverside High School
2. Federal Way High School
3. Kennewick High School
4. Spokane School District
5. South Carolina, State Curriculum Model

5

Definition of Terms
Significant terms used in the context of this study have been defined
as follows:
1.

Articulation: "Systematic coordination of course and/ or
program content within and between institutions to facilitate
the continuous and efficient progress of students from grade to
grade, school to school, and from school to the working world"
(Puyallup School District, 1997, p. 1).

2.

Articulation Agreement: "Formal, written document describing
the systematic coordination between educational institutions"
(Puyallup School District, 1997, p. 1).

3.

Cadet: A student enrolled in the Teaching Academy. (Young,
1997).

4.

Career Paths: "a coherent sequence of courses or field of study
that prepares a student for a first job and that-(A) integrates
academic and occupational learning, integrates school-based
and work-based learning, and establishes linkages between
secondary schools and post-secondary institutions; (B) prepares
the student for employment in the broad occupational cluster or
industry sector" (National School-to-Work Office, 1996, p. 13).

5.

Ed Careers I: A class designed for students with an interest in
teaching, working with children, or other human services
careers. Students volunteer as a tutor or classroom assistant in
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local elementary schools. In addition, they research other
educational career opportunities within the field, their future
employment outlook and other educational issues (Puyallup
High School, 1998).
6.

Ed Careers II: A class designed to give students the "total
teaching" experience. Students are placed with mentor teachers
at the elementary or junior high level. Throughout the year,
they will experience the inner-workings of the classroom,
school, and district. They will perform all duties including,
tutoring, grading, supervising, managing, and eventually
teaching. They will experience, first-hand, the preparation and
training involved in being a teacher, and gain the academic
background to understand current issues in education
(Puyallup High School, 1998).

7.

Field Experience: An opportunity for students to formulate an
image of what it is like to be a teacher. It assists them in seeing
the many dimensions of the educational process (South
Carolina, 1997).

8.

Health and Human Services Pathway: A career strand for
individuals who are caring, enthusiastic, patient, responsible,
and enjoy getting views across to others. Students might enjoy
careers that include healing, teaching, training, discussion, and
sharing of feelings (Puyallup High School, 1997).
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9.

Mentor: "A professional employed at a school who is designed
as the advocate for a particular student, and who works in
consultation with classroom teachers, counselors, related
service personnel, and the employer of the student to design
and monitor the opportunities of the School-to-Work
Opportunities program of the student" (National School-to-Work
Office, 1996, p. 39).

10.

Multicultural Education: "is education that values cultural
pluralism and seeks to enrich the cultural perspective of all
students" (Ryan and Cooper, 1998, p. 93).

11.

Teaching Academy: A program designed to encourage students
to consider careers in teaching. It consists of an occupational
credit taught by a selected staff teacher. During the program,
students examine learning styles, study the educational system
through hands-on activities, and gain pragmatic experience in
school classrooms. (Oklahoma Minority Teacher Recruitment
Center, 1997).

12.

Team-Teaching: "Team-teaching is when two or more teachers
combine efforts to design and teach curricula in multiple
subjects that are presented to the same group of students. "
(National School-to-Work Office, 1996, p. 58).
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CHAPTER II

REVIEW OF RELATED LITERATURE

Introduction
The review of related literature and information obtained from
selected schools, school districts, and private foundations
summarized in Chapter II has been designed to address the following:
1. Teacher shortage facing United States schools.
1. Minority Teacher shortage in the United States.

2. Teaching Academies
3. Teachers Recruiting Future Teachers
4. South Carolina Academy model
5. Summary
Data current primarily within the last ten- (10) years were
ascertained through an Educational Resource Information Centers
(ERIC) computer search. Additionally, the investigator (Michelle M.
Bryant) interviewed selected schools and school districts to obtain
information essential to develop a Teaching Academy program.
Additionally, a hand search of numerous other sources was also
conducted.
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Teacher Shortage Facing United States Schools
According to Janice Poda, Director of the South Carolina Center
for Teacher Recruitment,
Record numbers of students are attending school today, and
new broadcasts from across the country are reporting
overcrowding in the schools. A combination of the second
generation baby boomers, immigrant children and the graying
of America's teachers has led to a projected teacher shortage
which is already forcing the nation's largest school districts to
hire uncertified teachers (South Carolina Center for Teacher
Recruitment, 1997, p. 3).

The United States has faced the biggest demand for teachers
since the baby boomers entered the classroom in the 1960s and
1970s (Walters, 1998). According to Walters, the demand for teachers
is attributed to several factors: teacher retirement, an increase in
student population, and a reduction in the current teacher pool
(1998).
In the next ten years, America will need to hire two million new
teachers. Forty percent of teachers will retire or leave the profession
by the 2003-2004 school year (Wisconsin Education Association
Council, 1996). Currently, more than twenty-five percent of all public
teachers are over the age of fifty (Cushman, 1998). Nearly one-third
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have been in the profession for over twenty years (National Center for
Policy Analysis, 1997). In 1966, thirty-four percent of teachers were
under the age of thirty-four, by 1991 this number had dropped to
eleven percent (Haselkorn & Calkins, 1993). The large number of
retiring teachers is obviously a grave concern because of the shortage
of prepared and trained teachers to take their place. As the largest
class of teachers retire, the undergraduates are fewer in number and
experience.
The surge in retiring teachers has coincided with an influx of
students. The U.S. Department of Education estimated that student
enrollment, for public and private schools, would reach 51.7 million
by the fall of 1997. This number is estimated to climb to 55. 9 million
by 2005. Comparatively, the number of teachers will only grow from
2.8 million in 1991 to 3.3 million by 2002, which some fear will not be
enough (Wisconsin Education Association Council, 1996).
Although our schools are losing the majority of its teachers due
to retirement, a significant amount of teachers are simply choosing to
leave the profession. According to the Coalition of Essential Schools,
thirty percent of teachers leave the profession within the first three
years; forty percent within five years (Cushman, 1998). Nearly
seventeen percent of teachers left after the first year (Albert, 1997).
According to David Haselkorn, Director of Recruiting New Teachers,
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the urban schools face a greater challenge with new teachers; a
staggering thirty to fifty percent leave in the first few years (1997).
Although there are several reasons individuals change
professions, teachers are overwhelmed by the shock of classroom
management; realizing that as much time can be spent on discipline
as on teaching (Albert, 1997). Discipline is the number one reason
teachers are leaving the profession; fifty-three percent attributed this
as the major cause (Saskatchewan School Trustees Association,
1998). Even though classroom management, to an untrained eye, may
look like an inherent quality of the teacher, it is definitely a skill.
Unfortunately, most teacher training programs dedicate little time to
classroom management (American Federation of Teachers, 1998). The
American Federation of Teachers demands that colleges of education
make classroom management a focus of teacher training (1998).
The U.S. has also experienced a shortage of teachers due to
salary. Individuals have chosen other careers or have left because
they are able to make a better living outside the profession.
The salary outlook for teachers is troubling, said NEA President Bob
Chase.
The nation needs two million new teachers over the next ten
years, and how are we going to attract qualified people to the
teaching profession without attractive salaries? Teaching is an
emotionally, physically, and intellectually challenging career
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that today garners too little respect and low pay relative to
comparable professionals. We must do better ifwe want to
attract the best. We can't talk about the need for quality
teachers when we're not offering them adequate salaries (NEA
News Release, 1996, p. 3).

According to the National Education Association, teacher
salaries have barely kept pace with inflation. Teacher salaries in North
Carolina and Hawaii actually dropped from the previous year (NEA
News Release, 1996). In 1995-96 the average U.S. teacher salary was
$37,685, in 1994-95 it was $36,605. The national salary increased
3.0%, while inflation increased 2.7%. Factoring in adjustments for
inflation, the average public school teacher salary had grown 5.1 %
from 1985-86 to 1995-96. The average teacher in Washington State
earned $38,025 during the 1995-96 school year (NEA News Release,
1996). Although this is an adequate salary, one must remember that
the average starting salary for elementary teachers was $22,753 and
$22,265 for middle school teachers (Tulsa World, 1996).
With unemployment at its lowest rate since 1970 (Cruz, 1998),
the salary and benefits of private business have lured several
graduates and current teachers. "We're not getting the best and
brightest. Business offers them some pretty competitive salaries"
(Tulsa World, 1996, p. 7). The combination of extensive hours,
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mediocre pay, and emotional turmoil is sending many certified
teachers and interested prospects to the private sector to pursue
other careers.
With fewer teachers and increased enrollments, schools have
been required to adjust hiring practices and classroom sizes and
scheduling to meet the demands. Several schools have done
everything from simply dropping classes to raising class size
(Harbison, 1998). Additionally, states have implemented emergency
certification procedures to ensure they will have an adequate teaching
staff. Although the certification provides a teacher for a classroom,
there is a fear that standards will continue to fall.
"I think a lot of people have a romantic idea that anyone can
teach if they care about children or know something about a subject
area", says Linda Darling-Hammond, commission executive director
and professor at Columbia University's Teachers College, New York
City. "Untrained people do not simply walk into classrooms and
automatically become successful" (Henry, 1997, p. 6).
The National Commission on Teaching and America's Future,
found that twenty-seven percent of new teachers had not completed
their license requirements, eleven percent were without any license,
and sixteen percent held emergency, temporary, or alternative
licenses (Henry, 1997).
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Unfortunately, the veteran teachers do not fare any better.
Twenty-one percent of veteran high school teachers had less
than a minor in their primary teaching areas, including twentyeight percent of math teachers, twenty-two percent of English
teachers, and eighteen percent of science and social studies
teachers. Fifty-nine percent had less than a minor in their
secondary teaching areas (Henry, 1997, p. 4).

Because of the shortage of qualified teachers, school districts
have placed unqualified people in the classroom. Education Secretary
Richard Riley concedes that schools have lowered standards to fill
teaching slots. "Our teachers need to be prepared to teach all
America's children" (Henry, 1997, p. 11). Not only is the United States
faced with a teacher shortage, but also a significant number of
current teachers have not been adequately certified. Henry contends
that raising student achievement will be a monstrous battle with
increasing enrollment and teacher retirements (1997).

Minority Teacher Shortage in the United States
The minority teacher shortage has had and will continue to
have a detrimental impact on all students. The effects of the minority
teacher shortage have been felt throughout the classroom, school, and
country. Research proved that the lack of role models for minority
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students has effected their performance and academic achievement
(Lankard, 1988). The lack of minority teachers, or culturally diverse
teachers, effects the success of multicultural education and the
acceptance of minority students.
Our schools urgently need teachers of color for several reasons:
to serve as role models for children of all ethnic and cultural
backgrounds; to bring the perspective of diverse life experiences
to the challenges of teaching and learning; and to create school
communities that reflect the values of our pluralistic society
(Haselkorn & Calkins, 1993, p. 70).

United States schools are in the process of a major shift in the
demographics of its student body. By the year 2000 it is estimated
that minority students will account for 33 percent of the United States
School population and this percentage is estimated to grow to 39
percent by 2020. In contrast, the number of minority teachers is
expected to decrease. The American Association of Colleges for
Teacher Education predicts that minority teachers will comprise only
5 percent of the teacher population by the year 2000 (Lankard, 1998).
Research conducted by the Educational Testing Service shows
that "within the next decade at least one out of three students will be
minority group members, while only one out of twenty teachers will be
minority groups" (1996, p. 3).
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With the limited amount of minority teachers, many students
have completed high school without ever having had a class from a
minority teacher (Peltier, 1997). The Quality Education for Minorities
Network concluded, that during an average K-12 education, a student
will have roughly forty teachers, two will be minorities (Peltier, 1997).
To achieve parity between the teaching force and the student
population would require the licensing and certification of
450,000 minority teachers among the 1.5 million teachers
needed for our schools during the next five years. Of the
700,000 new teachers who are expected to be trained in this
period, only about 35,000 are estimated to be minority
(Recruiting New Teachers, 1993, p. 71).

Minority teachers may be able to better meet the learning needs
of minority students. "It is virtually impossible to truly educate a
multicultural population with a homogeneous teaching force" (Peltier,
1997, p. 3). It is crucial to create a profession that represents society
in order to avoid people from majority backgrounds teaching students
from primarily minority groups (Peltier, 1997). Martinez contends that
"the lack of minority teachers to provide ethnic role models in school
could contribute to the underachievement of minority students,
provide little incentive for minority students to advance in school, and

17

negatively affects their career and life aspirations" (Lankard, 1998, p.
2).

It is clear the importance of minority teacher representation in
the classroom, but as Jesse Bradley, Superintendent of Griffin School
District, stated, efforts are being made to recruit black teachers, but
they are taking better-paying jobs. "Highly educated black people
don't teach because they go to jobs where they can make more money
and get better benefits, and I don't blame them." (Tincher, 1998, p. 3).
Why does there continue to be a growing shortage of minority
teachers? According to Haselkorn and Calkins, there are three
primary reasons; other career opportunities, the number of minorities
participating in college, and dissatisfaction with teaching (1993).
Prior to the mid 1980s, discrimination prevented minorities
from pursuing the spectrum of professional opportunities. Instead,
their primary employment options included teaching, government
service and social work. For example, in 1976 African-Americans
received 14,095 undergraduate degrees in education, by 1989 this
number had dropped to 4,233 (Haselkorn & Calkins, 1993). With less
professional barriers, fewer minorities are choosing teaching as their
profession.
The number of minorities pursuing advanced degrees is another
reason for the low representation. People of color comprise twenty-five
percent of the college-age population, but only seventeen percent are
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enrolled in school (Haselkorn & Calkins, 1993). In order to increase
the number of minority teachers, we must increase the number of
students advancing to college.
The final reason for low minority representation is the
dissatisfaction with teaching. "The challenges that led to steep
declines in the number of people entering the profession in the
1980s-low pay, the perception of poor working conditions, lack of
prestige, and the uncertainty of the teacher job market-have had the
same impact upon prospective teachers of color" (Haselkorn &
Calkins, 1993, p. 72)
The only way we're going to solve the problem of the deficit of
minority teachers is if every high school in the state has a
course like this (Teaching Academy) to recruit minorities into
teaching, if we wait until someone is ready to graduate from
college, it's too late (LatinoLink, 1997, p. 30).

Research confirmed by Haselkorn (1996), showed that ninetytwo percent of districts throughout the United States indicated they
had an immediate demand for teachers of color. The Teaching
Academy is a "grass roots" solution for the recruitment crisis.
Although scholarship programs and direct recruiting may help,
we need to capture talented people in junior high and high school.
"School district officials interviewed agreed that the only long-term
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solution to the current minority teacher shortage is to convince more
of their own students to consider, and pursue, teaching as a career"
(Rodman, 1988, p. 51).

Teaching Academies
In response to the need for qualified teachers, school districts
across the United States have implemented Teaching Academy models
in an effort to recruit high school students and encourage them to
pursue careers in education. The Teaching Academy is a "grass roots"
recruiting tool for school districts across the country. "We can't
assume that we can recruit a more diverse population into teaching
by reaching only those students who decide to come to college," said
Nancy Zimpher, associate professor of education at Ohio State
University. "What we need to do is capture some very talented young
people in junior high and high school and assist them through high
school and college." (Education Week, 1990, p. 8).
Our high schools have numerous programs that prepare
students for careers, however, seldom do educators promote their own
profession or offer programs aimed at teaching. Schools need to
provide a curriculum that offers teaching as a viable career choice.
As Nancy Zimpher stated above, we need to recruit students in the
high school and junior high school years. More than half of first-year
teachers surveyed indicated that they had decided on teaching as a
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profession during high school. Only thirty-eight percent decided while
they were enrolled in college, and nine percent of the respondents
chose teaching after graduating from college (Haselkorn & Calkins,
1993). With the emphasis of career pathways, and the implementation
of the essential learnings, students are making career decisions
during their junior high and high school years. In order to encourage
more students to pursue careers in teaching we need to reach them
during these formative years. The Teaching Academy provides the
avenue for students to explore teaching as a profession and in turn,
make informed career decisions based on sound practical experience.
In an effort to assist students in career decision making,
schools have implemented career pathways and other school-to-work
models. The Teaching Academy is the ideal school-to-work model. At
Puyallup High School, Puyallup, Washington, the program is designed
to introduce students to the occupation of teaching and the field of
education. Instruction begins in a traditional classroom setting with
students learning about the teaching/learning process, including
observations at many levels of education, and culminating in an
internship with a mentor teacher.
Puyallup High School has been dedicated to the pathway model
of guiding students toward a career choice. The Teaching Academy
provides training and instruction for students specifically in the
Health and Human Services Pathway. The academy is considered the
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capstone course of this pathway. In addition to Health and Human
Services, the other pathways at Puyallup High School include
Engineering and Technology, Arts and Communication, Business and
Marketing, Science and Natural Resources.
"Pathways allow for integration of the vocational and academic
curriculum to work together in articulating a more versatile and
applicable secondary education for students" (Sprague, 1996, p. 20).
After students select their career path, it is Puyallup High School's
goal to mentor the student through a three-year program that gives
them the academic and practical experience needed for transition into
the workforce and post secondary education.
Pathway models provide realistic experiences that allow
students to make career decisions during high school as opposed to
floundering as so many students do. At the end of the year-long
Teaching Academy course, students have spent 90 hours studying all
facets of teaching, and another 90 hours as a student intern in an
elementary and/ or junior high school. As a result of this extensive
experience, students in high school have decided whether or not
education is the profession for them, rather than finding out during
their junior or senior year in college (Education Week, 1990). This
program may reduce the number of beginning teachers that leave the
profession, because students are entering colleges of education with a
realistic impression of the profession.
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In addition to providing the district with a future pool of
employees, and students a clear career path, the program also
benefits the community and profession. Although the primary goal is
to encourage students to become teachers, the program also hopes to
raise the awareness of the profession and issues that surround
education.
At Bellarmine College in Louisville, Kentucky, students enrolled
in the program were surveyed about their beliefs on education. Prior
to taking the course, only one-third of students said that parents or
others had encouraged them to become teachers. By the end of the
course, this figure had risen to slightly more than half. In addition,
one hundred percent of students said they viewed teaching as a
respectable profession. Changes in the perception of the profession
and the increased interest on the student's behalf are the main
reasons for the increase in the number of students considering
teaching (Howard & Goethals, 1985). Regardless of career choices at
the conclusion of the program, students had a more positive outlook
on school and teachers. In addition, they all heightened their skills in
critical thinking, questioning, problem solving, and communication.
The students that do enter the field have a more realistic outlook and
are better prepared to meet the challenges of the profession (Coletto,
1988). Students that choose other career paths are undoubtedly the
community leaders and parents of tomorrow. In itself, this program
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provides them with the tools to be part of an educationally informed
and involved public (Oklahoma Minority Teacher Recruitment Center,
1997).
Teaching Academy programs initially started in South Carolina
in 1985, but have grown to include Arkansas, California, Georgia,
New York, Maryland, Massachusetts, Michigan, North Carolina,
Oklahoma, Tennessee, Texas, Virginia, and Washington. (South
Carolina Center for Teacher Recruitment, 1997).

Teachers Recruiting Future Teachers
Teachers Recruiting Future Teachers (TRFT) is a group of
educators dedicated to promoting and supporting pre-collegiate
teacher recruitment and preparation programs in high schools
in Washington State. Each of the teacher preparation programs
is unique to its home school, but they all have at least two
components in common: classroom instruction in education
issues and methods, and internships at elementary, middle and
high schools around their districts (Teachers Recruiting Future
Teachers, 1997, p. 1).

Teachers Recruiting Future Teachers has addressed the need
for qualified teachers in Washington State. This proactive group
provides training, assists schools in establishing sites, and continues
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to assist in the expansion of current sites. The Teachers Recruiting
Future Teachers, Washington chapter, consists of sixteen high
schools across the state. As stated by Teachers Recruiting Future
Teachers, the organization has a clear mission, vision, goals and
indicators.
The Mission:

To implement a comprehensive teacher recruitment program that
encompasses K-12, higher education, business and industry and
reflects the diversity of our communities.
The Vision:

The recruitment, development, and retention of exemplary teachers will
promote quality education and enhance the learning environment in the
State of Washington.

In order to meet the mission and vision set forth by Teachers
Recruiting Future Teachers three goals and goal indicators have been
established toward partnerships:
Goal 1.0 Develop and support new and existing programs that

increase the diversity and enhance the performance of those entering
the teaching profession.
Successful Indicators:
1. Confident, dedicated, determined graduates of Washington

recruitment programs become leaders for education and
community builders at large. Assessment through longitudinal
study.
2. __0/o of students who began our recruitment programs have
committed to a career in teaching. Quantitative assessment.
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3. Teaching Academies in high schools mirror the participating
school's gender and ethnic diversity.
4. Teaching Academy students will consistently demonstrate
academic achievement, competence in effective teaching,
professional development and leadership.
Goal 2.0 Develop a continuum of program support to assure that

qualified individuals enter and remain in the teaching profession.
Successful Indicators:
1. A board representing the partners for teacher recruitment have

created and communicated a continuum of program opportunities
for students.
2. A continuum of mentor internships and leadership opportunities
are available to future teacher candidates.
3. Formal agreements between program partners will help the
student transition smoothly from one program to another.
4. Strong, caring support systems are in place to meet the needs of
students, their families, and their mentors.
5. An evaluation system assures program accountability.
Goal 3.0 Secure program funding
Successful Indicators:
1. Funding that enables the implementations of a quality program is

generated from a broad variety of diverse groups, private and
public.
2. Legislative funding with appropriate oversight has been attained.
3. With indicators of Goals 1 and 2 achieved, long term funding
assures continued growth of an exemplary program.

Teachers Recruiting Future Teachers actively seeks articulation
agreements with local community colleges and universities. Currently,
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students who successfully complete one year of the program may earn
a four-credit waiver through Central Washington University. Upon
successful presentation of a portfolio and interview with department
administrators, students will receive transfer credits for EDCS 300,
Pre-Autumn Field Experience.
In order to earn the articulation credit, students must meet the
following competencies:
A. Student will gain experience in preparation during the

instructional year.
B. Student will participate in selective instructional and
student related activities within the assigned school and
attend available professional meetings.
C. Student will become aware of the professional relationships
among administrators, teachers, other certificated and
noncertificated personnel, and students and their parents.
D. Student will observe various classroom management
procedures demonstrated by classroom teachers.
E. Student will observe various teaching procedures
demonstrated by classroom teachers.
F. Student will become familiar with organizational structure of
the school district, particularly as this relates to educational
decision making.
G. Student will become familiar with community resources and
services available to the classroom teacher.
H. Student will use a survey format to identify aspects of the
school program, both curricular and extra-curricular, that
relate particularly to the community served by the school.
I. Student will make or affirm a tentative career choice to

include teaching level and/or major course of study.
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South Carolina Academy Model
The success of the Teaching Academy has already proven itself
in South Carolina. Academies were implemented in 1985 in four pilot
schools and continued to steadily grow throughout the late eighties
and early 1990s. At the end of the 1993-94 school year, 126 schools
were actively participating in the Teaching Academy program, and
over 11,000 students had successfully completed the yearlong
introduction to teaching course (South Carolina Center for Teacher
Recruitment, 1997). Currently, 141 high schools serve a total 2450
high school juniors and seniors per year. An average of thirty-five
percent of participating students indicated plans to pursue teaching;
approximately 2000 former students are currently teaching in South
Carolina (South Carolina Center for Teacher Recruitment, 1997).
In addition to founding the Academy model, South Carolina has
provided training and curriculum for other states. The high schools in
Washington State have used South Carolina as a foundation and
guide. South Carolina curriculum has focused on four areas: The
Learner, The Teacher and Teaching, The School, and Pathways to the
Future. The following is a brief overview of the content of each section:
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The Learner

lOWeeks

•
•

Explores ways of attaining self-knowledge
Understands and values his/her own unique experiences, culture,
and personality
• Develops an appreciation of how the values and personality of a
teacher effects the classroom
• Explores and understands human growth and development
+ Birth through five years
+ Six through ten years
+ Adolescence
The Teacher and Teaching

•
•
•
•
•
•

12 Weeks

Understands the teacher is a role model for children
Defines the qualities of an effective teacher
Understands teacher responsibilities, in the school, and
community
Explores teaching and other related professions
Understands the process of teaching; classroom culture, discipline,
classroom management
Understands and practices methods of teaching.

The School

8 Weeks

•

Comprehends the history of education and its impact on the
current system
• Aware of alternate programs; Tech Prep, Running Start, etc.
• Understands the mission, teacher expectations, and policies of the
school district
• Becomes familiar with the organizational structure of the district,
particularly as is relates to education decision making.
Pathways to the Future

•

6 Weeks

Identifies the need for change and understands current school
reform
• Identifies future trends
• Designs a school of the future
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Summary
The research and literature reviewed in Chapter Two supported
the following themes:
1. The United States anticipates a teacher shortage. The

Teaching Academy is a "grass roots" solution which
encourages quality students to pursue careers in education
2. The low representation of minorities in teaching has a
significant academic and social impact on all students.
Recruitment of minority students must begin in high school
in order to capture their interest before college.
3. Students enrolled in the Teaching Academy are better
equipped to make career decisions. Students intending to
pursue teaching have a foundation that prepares them for
their college courses and a career in education.
4. Teachers Recruiting Future Teachers is the Washington
State organization dedicated to spearheading new academies
across the state, while improving current programs.
5. South Carolina's Teaching Academies are proven success of
the program. Currently over 2000 individuals that
participated in the Academy are teaching in South Carolina.

CHAPTER THREE
Procedures of the Study
The purpose of this study was to create and develop a model
curriculum for a Teaching Academy program. To accomplish this
purpose, a review of current literature related to Teaching Academies
was conducted. Related information from selected schools, school
districts, and private organizations was obtained and analyzed.
Additionally the investigator, Michelle M. Bryant, attended training
sessions and conferences hosted by the Teachers Recruiting Future
Teachers.
Chapter Three contains background information describing:
1. Need for the study

2. Development of support for the study
3. Procedures
4. Planned implementation of the study

Need for the Study
The need for this project was influenced by the following
considerations:
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1. The writer, Michelle M. Bryant, a certified Work-Based

Learning Coordinator was coordinating an Ed Careers class
at Puyallup High School, Puyallup, Washington and was
searching for ways to increase student opportunities
through an advanced course and curriculum.
2. Upon reviewing the curriculum from Auburn and Federal
Way High Schools, the writer facilitated dialogue with Leska
Wetterauer, Assistant Director of Vocational and Career
Education for Puyallup Public Schools, regarding the
necessity of program improvements.
3. The writer's three years of experience in School-to-Work
programs and Career Pathways, resulted in recognition of
the long-term benefits of a Teaching Academy for the
student, school, and profession.
4. Current research findings and evidence supported the
implementation of a Teaching Academy.
5. Undertaking this project coincided with graduate studies of
Educational Administration at Central Washington
University.

Development of Support for the Study
Upon accepting a Work-Based Learning Coordinator position at
Puyallup High School in the fall of 1997, the writer pursued the need
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for the expansion of the Ed Careers program. The writer initiated
conversations regarding a Teaching Academy course with the
following people: Leska Wetterauer, Assistant Director of Vocational
and Career Education, Puyallup Public Schools, Linda Quinn,
Principal, Wanda Berndtson, Vice-Principal, and Michaele Sein-Ryan,
Career Specialist of Puyallup High School. These individuals
encouraged and supported the idea of a Teaching Academy. Input
from the above named individuals influenced the writer's decision to
proceed with the development of a Teaching Academy.

Procedures
To obtain background information essential for developing a
Teaching Academy, an Educational Resources Information Center
(ERIC) computer search was undertaken. Additionally, a hand search
of various other sources was also conducted.
From October 1997 to January 1998, the writer contacted
various schools, school districts, and organizations securing sample
curriculum and program guidelines. In February 1998, Puyallup High
School approved the Teaching Academy as an official course for the
1998-1999 school year. The course will officially be called Ed Careers
II. In December 1997 and February 1998, the writer attended two-day
training sessions featuring the South Carolina Curriculum sponsored
by Teachers Recruiting Future Teachers of Washington. From April
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1998, to June 1998, the writer contacted the following Puyallup
Public Schools inviting participation in the partnership with Ed
Careers II:
1. Kalles Junior High

2. Edgemont Junior High
3. Aylen Junior High
4. Meeker Elementary

5. Maplewood Elementary
6. Stewart Elementary

Planned Implementation and Assessment
Accordingly, the Ed Careers II program at Puyallup High School will
be implemented at the beginning of the 1998-1999 school year. The
program will be adopted as a pilot program and will be evaluated by
participating staff and administrators (see page 39, Chapter Four).
Additionally, a student evaluation instrument will be completed at the
end of each semester (see page 37, Chapter Four). Recommendations
for improvements will be considered and implemented at that time.

CHAPTER FOUR
The Project
The model, secondary level, Teaching Academy curriculum for
eleventh and twelfth grade students at Puyallup High School,
Puyallup, Washington, which was the subject of this project, has been
presented in Chapter Four. The "Getting Started" guide consists of
eight (8) sections, including:
1.

Introduction

2.

Vocational Education Proposal for Course Approval

3.

Health and Human Services Career Pathway

4.

Recruitment

5.

Application Process

6.

Forms

7.

Articulation Agreement

8.

Appendix A
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I ntrodut.tion
Mi~~ion "5tate.me.nt
The primary goal of Education Careers is to encourage and prepare interested
students who possess exemplary interpersonal and leadership skills to consider
teaching as a career. The second goal is to provide an opportunity for students to
gain experience in the field of education, enabling them to make informed career
decisions prior to college. The third goal is to expose students to the educational
system so that they will be future civic advocates of education.

-Purpo~e. of the 6.uide.
This guide has been designed to assist schools considering, or are in the process
of implementing an Ed Careers program. As you will note from the Table of
Contents, this guide provides you with a program overview, scope and sequence,
and additional forms, letters, and guidelines that will assist you in starting and
maintaining a quality program. In addition, selected lessons from the South
Carolina model have been provided.

Ove.rvie.'il

>>>>>>-

Students must be a senior, or a junior with one semester of Ed Careers I to be
eligible for the course.
Students must apply for the program. Acceptance criteria are listed in the
Application Process section of this manual.
Students must provide own transportation. Sample legal forms are available
in the Forms section of this manual.
Education Careers II is a yearlong course, scheduled during 5'h period. With
lunch scheduled either 4th or 6th period, students have more travel time
between the high school and the mentor school.
First semester, students are at Puyallup High School during 5th period four
days per week and observing other classrooms once per week.
Second semester, students are at the mentor school 5th period, returning to
PHS once every two weeks for a seminar.

I

Votationa\ £dutation
'Proposa\ for l-ourse
l\pprova\
Included in this section is the vocational course approval required by the Office ofthe
Superintendent ofPublic Instruction.

'Pu1a\\up '5c.hoo\ Distric.t
VoGational £.du<:ation
'Propo5a\ for C.Ourf>e Approval

Ouupation/C.luf>ter ldentifiGation:
200212 Careers in Education (District course title - Education Careers/Teaching
Academy)

Nud
The need for qualified, diverse, teachers is expected to increase at a higher rate
than average for all occupations. Although several students wish to pursue a
career in education, no program currently exists in the Puyallup School District
to provide students with the training necessary to directly pursue a career in
education. Puyallup School District is dedicated to the Pathways model of
guiding students toward a career choice. Education Careers provides training and
instruction for students specifically in the Health and Human Services Pathway.
Please see attached Need statement for industry projections in the field of
education.

'btudent C.haraGterif>tiGf>
Education Careers in designed for 11th and 12'" grade students interested in
education-related careers. A a wide range of students will be encouraged to
enroll, including those looking at positions such as a recreation specialist, coach,
corporate trainer, educational assistant, etc. The educational community has a
great need for representation from diverse ethnic and cultural backgrounds, and
extra effort will be put into recruiting from the many different groups in the
Puyallup School District.

C.Ourf>e Outwmef>
Education Careers is the ideal "school-to-work" model. It is designed to
introduce students to the occupation of teaching and the field of education.
Instruction begins in a traditional classroom setting with the student learning
about the teaching/learning process, including observations at many levels of
education, and culminating in an internship with a mentor teacher.
See attached course goals and competencies.
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Health and Human '5ervic.es

(

£duc.ation l.arurfl - l.ourfle ~l,1-'fS-v?-'f'f
l.urric.u\um Out\ine
l.ourfle Overvie111
The Education Careers course is part of the Health and Human Services
pathway.
Education Careers in a yearlong course designed for juniors and seniors. The
course is an elective, and provides .5 occupational credit, per semester, toward
high school graduation.
The Education Careers is conducted in a manner that meets the standards for
vocational education as defined by the Office of the State Superintendent of
Public Instruction as being in conformance with the Washington State Plan for
Vocational Education as approved by the Office of Workforce Training and
Education Coordinating Board for Washington State.

l.ourfle of '5tud1 Deflc.ription
This class will give students the "total teaching' experience. Students will be
placed with a mentor teacher at the elementary or junior high level, in addition to
seminar training at the high school. Throughout the year, students will
experience the inner-workings of the classroom, school, and district. Students will
perform all duties, tutoring, grading, supervising, and eventually teaching.
Additionally, students gain experience and see the preparation and training
involved in being a teacher, and gain the academic background to understand
current issues in education. Four hours ofcollege credit may be earned during the year if
all competencies are completed.
Student must be a senior, or a junior with one semester of Ed Careers I. Students
must complete application process prior to admittance.

l.urric.u\um for £duc.ation l.arurfl
C.ourse 6ioa\s
The goals of the Education Careers course are:

1. To encourage a culturally diverse population of talented and qualified
high school students to pursue careers in education.
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2. To expose high school students, through practical and academic
experiences, to the four components of teaching: The Learner, The
School, The Teacher and Teaching, and Pathways to the Future.
Students will have the opportunity to explore careers in education through
academic preparation and practical experience. The outcome of Education
Careers course includes students who understand and can exhibit the wide range
of skills and qualities necessary for teachers in the 21" century.

£duc.ation C.arurf> C.Ourf>e C.Ompetenc.ief>
The objectives for Education Careers are aligned with the general outcomes of
EDCS 300, Pre-Autumn Field Experience, at Central Washington University. A
four-credit articulation has been secured through CWU and the Puyallup School
District.

The Learner
•
•
•
•

•
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Wu~s

Explores ways of attaining self-knowledge
Understands and values his/her own unique experiences, culture, and
personality
Develops an appreciation of how the values and personality of a teacher
effects the classroom
Explores and understands human growth and development
+ Birth through five years
+ Six through ten years
+ Adolescence
Understands the development of Special Education Philosophy and
placement of students

The Tea~her and Tea~hin9
•
•
•
•
•
•
•

Understands the teacher is a role model for children
Defines the qualities of an effective teacher
Understands teacher responsibilities, in the school, and community
Explores teaching and other related professions
Understands the process of teaching; classroom culture, discipline, classroom
management
Understands and practices methods of teaching.
Identifies the integration of multicultural education in curriculum
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The 'bc.hoo\
•
•
•
•
•
•
•

Comprehends the history of education and its impact on the current system
Recognizes integration and segregation in schools
Distinguishes between public, private, and alternative schools
Aware of alternate programs: Tech Prep, Running Start, etc.
Understands the mission, teacher expectations, and policies of the school
district
Becomes familiar with the organizational structure of the district, particularly
as is relates to education decision making.
Able to articulate current issues in education

1'athwa1s to the future
•
•
•

Identifies the need for change and understands current school reform;
Essential Academic Learnings
Identifies future trends
Designs a school of the future

1'rofossiona\ Development
•
•
•
•
•

Ongoing

Make, or affirm, a tentative career choice, by teaching level or major course of
study.
Demonstrate, through a portfolio, completion of competencies
Identify post-secondary education plans
Exhibit, through a comprehensive portfolio, the completion of competencies.
Exhibits knowledge of technology and its usage in the classroom

Outcomes addressed include essential learnings identified for the Puyallup School
District:
Vocational Education
• The student will demonstrate basic skills competencies
• The student will demonstrate entry level occupational competencies
• The student will demonstrate work maturity competencies
• The student will demonstrate skills that allow him/her to progress to
the next level of education, training and/ or employment.

'&equenc.e for lnr.truc.tion
It is recommended, but not required, that students complete courses within the
Health and Human Services Pathway. Recommended class: Psychology,
Sociology, Natural Helpers, Service Leadership, Student Leadership, Peer Tutor,
Child Development, and Early Human Development.
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Fac.i\itief> and £quipment
Instruction takes place in the student's home high school. Internship placements
will be in the Puyallup School District elementary, middle, and high schools.
Supplementary materials, such as Phi Delta Kappan, Educational Leadership,
and assorted reference materials on such topics as learning styles, multiple
intelligences, multicultural education, etc., will be used. Teacher reference
materials include the South Carolina Teacher Training Manual, and the Those
Who Can. Teach textbook.

"Program '5truc.ture
C.ouru C.ontent

•
•
•
•
•
•
•
•
•
•
•
•
•
•

Understanding learning styles
Human development
Learning theories
Goal setting
Problem-solving
Self-management and responsibility
Instructional strategies
Coaching for improved work
Small and large group instruction
Observation techniques
Group management techniques
School district policies and procedures
Teaching as a profession
The future of education

C.ourse ~tivities

•
•
•
•
•
•

Teacher lecture and direct instruction
Student observations; kindergarten through high school
Working with and assisting mentor teacher
Making presentations; planning and teaching lessons
Keepingjournals
Performance assessment

Mentor teachers are selected on their ability to serve as excellent role models.
Students will complete observations at several levels before being placed at an
internship site. Transportation to field sites will be provided by the student with
parent permission. Sites are available within walking distance for those unable to
drive.
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'Personal and Leadership Development
As students are placed as interns, they have a unique opportunity for leadership
development. They will actively participate in co-curricular and professional
development opportunities. In addition, students will have on-going service
learning projects.

C.Oordination of Out of C.lass £y.perienc.e
The instructor will have a field period to coordinate student placement, make
observations, and to supervise schedules.

lnstruc.tor Qualific.ation
The instructor holds an initial certification (339395F) for Marketing Education,
Diversified Occupations, Work-Based Learning, Business Education, Speech,
and Sociology. She has completed the training sessions provided by Teachers
Recruiting Future Teachers, and has worked with students and elementary
schools through the tutoring program.

£valuation
Students completing Education Careers will be part of the annual vocational
follow-up. Records will be kept to determine student completion of competencies
in the articulation sequence, and the student will compile a portfolio
documenting progress and growth of knowledge and experience.

MviSOl"f C.Ommittu
The Health and Human Services Advisory Committee has endorsed the
Education Careers program.

(
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The Need
Nationa\ C.e.nte.r for £duc.ationa\ '5tatistic.s
Nationa\ £duc.ation /\ssoc.iation
Ameril.an Federation of Tead1err.

Number of classroom
teachers nationally .............

2.8 million

Percentage of all teachers
Under 30 in 1966 .....................

34

Percentage of current students
who are persons of color. .....

30 million

Percentage of all teachers
Under 30 in 1991.. ...................

11

Projected number
by 2003 ........................

33.5
million

Percentage of current teachers
expected to retire by 2000 ...........

33

Percentage of students whose native
language is not English ......

12

Percentage of American schools with
no minority teachers ............

49

Percentage of students in 2010 who
will be persons of color. .......

38

Percentage of current teachers who are
persons of color ..................

13

Student enrollment
nationally .............................

48 million

Percentage of all teachers age
40-49 in 1966 .........................

17

Projected number
By 2003 ...............................
Percentage of college students
preparing to be teachers who are
persons of color ....................

55 million
II

Percentage of all teachers age
40-49 in 1991.. .......................
Estimated number of new
teachers needed over the next
ten years ...............................

Teachers Recruiting Future Teachers. Programs to attract outstanding student to the field of
education. Highline School District, Seattle, WA.
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39
2 million

t\ea\th ~ Human 45ervit:.es
C-areer l'ath~a~
four Year 'P\an
t\e,a\th and Human ~ervi£.tf> e,ro£.hure

Puyallup School District is dedicated to the Pathways model ofguiding students
toward a career choice. Education Careers provides training and instruction for students
specifically in the Health and Human Services Pathway. In addition, to the pathway
brochure, a sample four-year plan has been designed to assist students in their career plans
and course planning throughout high school.

He.a\th and Human '5e.rvit.e.s 'Path\JJa1
four Year 'P\an
The following four-year plan is designed to assist students in planning their
coursework and enable them to utilize all courses that directly relate to their
career pathway. The four-year plan will vary depending on the student's posthigh school plans; whether they attend a four-year or two-year college.
Throughout the four-year plan, space is allotted for elective courses. The
following is a list of recommended courses offered at Puyallup High School.

>
>
>
>
>
>
>
>
>
>
>
>

SOS - Students Opportunity to Serve
Natural Helpers
Foods/Nutrition
American Sign Language
Leadership
Peer Tutor
Cross-age PE
Teacher's Assistant
Advanced Placement Courses
Psychology
Sociology
Wark-Based Learning

Students interested in teaching junior high or high school should target classes in
their interest area. For example, students interested in teaching business will
combine the Business and Ed Careers four-year plan for a complete pathway
package.
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Health and Human Services Worksheet
Education Careers
Four Year Student Plan

9th Grade

English 10/Speech

English 10

Math

Math

Math

Technology

Life Issues

*Science

*Science

*Science

*Science

*PE

*PE

*PE

*PE

Word Processing

Elective

WA State History

Elective

Foreign Language

Foreign Language

English 9-keyboarding

English 9-keyboarding

Math

First Semester

I Ith grade

Second Semester

First Semester

Second Semester

First Semester

10th Grade

First Semester

Second Semester

Second Semester

English 12

English 12

Civics/CWP

Civics/CWP

Ed Careers II

Ed Careers II

Foreign Language

Psychology (Elective)

Sociology (Elective)

Math

Math

Fine Art

Fine A1is

Computer Presentation

Ed Careers I

Elective

Elective

English 11

English 11

US History
Early Human
Development

US History
Child
Development/Parenting

Foreign Language

12th grade

-"'

*Students are encouraged to select this course at this grade level

~)

,
'

~Gruitment
45tudent \Z.e-Gruitment Methods
45tudent \Z.e-Gruitment Mediums
Mentor \Z.e-Gruitment
'Promotiona\ 45amp\es

Active recruitment is necessary in any vocational course. This section highlights
different recruitment methods and provides samples to be used in the recruitment ofstudents
and mentor teachers.

"We c.annot adequate\'! prepare the c.oming generation if the
leaf>t able f>tudenfa enter the profof>f>ion. ieac.hing muf>t bec.ome a
top priorit'j, and gifted f>tudentf> muf>t be rec.ruited."
- Dr. £rnef>t e.o'fer
The continual recruitment of students is imperative for maintaining a quality Ed
Careers program. Recruitment allows you to target students that have expressed
an interest in teaching and educate them on the program and their career
pathway.
\4c.ruitment Method&
• Access a list of the Health and Human Services Pathway students including:
~ Family and Consumer Science students
~ Natural Helpers
~ Peer Tutors
~ Cross-Age PE Students
• Mail promotional material directly to each student
• Request teacher and student recommendations
Minorit~ \4c.ruitment
The educational community has a great need for representation from diverse
ethnic and cultural backgrounds, and extra effort will be put into recruiting
from the many different groups in the Puyallup School District.
\4c.ruitment Medium&
• Curriculum Fair (sophomore parent night) set-up complete display and have
current students running the table. Start a list of interested student for future
contact and mailings.
• School newspaper feature story - sample provided
• Parent/ district newsletter
• Invite local newspaper to observe students and learn more about the program
• Prior to registration:
~ Bulletin announcements
~ Display table in commons area during lunches.
~ Display case
~ Informational meetings
~ Classroom announcements
~ Posters in commons area
~ E-mail teachers and encourage student recommendations.
~ Have current students wear "I Teach" t-shirts and buttons
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Mentor ~Gruitme.nt
The recruitment of master teachers is one of the most important elements of the
Ed Careers program. Without enthusiastic, organized, and effective teachers,
students will not have a positive field experience. Although the selection of
master teachers can be complicated, below are guideline that may assist you in
choosing a selection process. Remember that each school environment is
different. You may have a different selection process for different schools,
depending on the style of the administration and staff.
Puyallup High school utilizes three elementary and three junior high schools for
student placement. At least one of each is in walking distance for those students
without personal transportation.

>-

Networking - Access other programs already linking the high school and
elementary and junior highs. This may help you get your foot in the door and
learn about the staff.

>-

Letter to the principal - Attached is a sample letter to a building principal.
Initial buy-in by the building principal is imperative. After discussing the
program goals and objectives, as a team decide how mentor teachers should
be contacted and selected. Suggestions include:
• One-on-one contact
• Staff meeting presentation w / available sign-up
• School e-mail
• Application
• Principal recommendation

Remind teachers they have two options. If they are unsure of the commitment,
they can always open their classrooms to observations the first semester of
school.

>-

Inservice
Plan an inservice and provide a mentor handbook for cooperating teachers
prior to student placement. A sample mentor handbook is available through
Teachers Recruiting Future Teachers, (206) 433-2228.

17

Puyallup High School
Education Careers
105 Seventh Street Southwest
Puyallup, WA 98354
(253) 841-8711

May 13, 1998

«FirstName» «LastName»
«Title»
«Company»
«Address 1»
«City», «State» «PostalCode»
Dear «FirstName»:
For the past five years students at Puyallup High School have been placed in elementary schools as
tutors and classroom assistants through the Ed Careers program. Several of these students aspire to one
day become teachers. In an effort to provide relevant classes that directly relate to students future career
goals, PHS is building on the current program and will add an Ed Careers II in the fall of 1998.
Ed Careers II is designed to give students the "total teaching" experience. Instruction begins in a
traditional classroom setting with the student learning about the teaching/learning process, including
observations at many levels of education, and culminating in an internship with a mentor teacher.
Before students choose their grade level and are placed with a mentor teacher, they complete 10
observations at all three school levels. The observations occur during the first semester. Starting in
December or January students are placed with mentor teachers, but still meeting at the high school once
every two weeks.
We would greatly appreciate the opportunity to form a partnership with «Company». Currently students
interested in becoming secondary teachers have not had the opportunity to observe or intern at a junior
high school. We feel it is imperative to provide this field experience opportunity. During the fall this
would include master teachers opening their classrooms to observations. During the winter and spring,
teachers would have the opportunity to have a student in their room full time.
I would like to set up a convenient time to meet so I can explain the course and it's goals in greater
detail, and explore the possibility of placing high school students at «Company» in the fall. I have
enclosed a brochure that describes the program, please refer to the Ed Careers II section. I realize this is
a hectic time of year. I will be coordinating the class over the summer as well, but I wanted to plant the
seed before we left for the year. I will be calling the week ofJune 8-12. Please feel free to call me if you
have any questions or concerns; otherwise I look forward to meeting you.
Sincerely,

(

Michelle Bryant
Work-Based Learning Coordinator
Puyallup High School
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A.re ~ou
Interested?

Don't Miss
the \?us ...

45top b~ 45tudent
45erviles, pil\(
up a pal\(et,
and see.
Ms. e,r'(ant, or

la\\ S41-S111
e~t.

vv01

td. Gareers II
Students will need
to complete an
application process
before admittance
into the program.

6,e,t on board
~ith

£d. C..areers

'Pu1a\\up \-\i9h '5l.hoo\
'Pu1a\\up, WA

£d. Careers I ~ £d. Careers 11

Do ~OU
have what it

ta\(es?
The Ed. Careers program includes and introductory and
advanced course; Ed. Careers I and Ed. Careers II. The
program is designed to recruit all students with an
interest in exploring careers in education. Ed. Careers I
is an introduction course open to all students. Ed. Careers II is an
advanced course for seniors and students that have taken one
semester of Ed. Careers I. Students are exposed to the wide range of
activities and responsibilities teachers perform on a daily basis.
Students completing the academy are better prepared to make career
decisions and future plans.

£d. Careers I

£d. Careers 11

If you're interested in teaching,
working with children, or other
human services careers, Ed.
Careers I is the class for you.
You will work as a volunteer tutor
or classroom assistant in local
elementary schools. In addition,
you will research other educational career opportunities within
the field, their future employment outlook and other
educational issues.

This will give you the "Total
Teaching" experience. You will
be placed with a mentor teacher
at the elementary or junior high
level. Throughout the year, you
will experience the innerworkings of the classroom,
school and district. You perform
all duties; tutoring, grading,
superv1smg, managing, and
eventually teaching. You experience, first-hand, the preparation
and training involved in being a
teacher, and gain the academic
background to understand
current issues in education.

~ Excellent attendance
~ Interest in education and

children
~ Dedication and responsibility
~ Positive attitude

e,e,nefits to

You:
~ 4 Credit transfer to

Central Washington University1d c
~ Collegiate-level preparation

~ Develop a professional portfolio

~ Experience your career choice
first-hand
M,

Currently pursuing other universities
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Eduation Careers is designed for students who would like to learn more about
teaching or human services careers. Under the supervision of an elementary
teacher, you will work as a volunteer tutor or classroom assistant at Meeker or
•
Stewart Elementary, one period
per day. You must have excellent
attendance.
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Available. l-lasse.s 2-nd 'be.me.ste.r:
3rd period
7th period
8th period
*Register for classes during registration

For More Information 'bu:
Ms. Bryant in Student Services
or call 841-8711 ext. 6607
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' -student Services
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Puyallup · High Sch~pl

The Teaching Academy is an extension of the current Education
Careers program. The Academy is designed to recruit all stud~nts
with an interest in education, and give them first-hand experience
into the profession. The Academy will now consist of Ed Careers I
and Ed Careers II. Ed Careers I is an introduction course open to
all students. Ed Careers II is an:'ih:ivanced course for students
wishing to pursiiEta c~reer iµ.e.cipcation. Seniors and students that

·.:~·EtJ: Careers I
••{ .,;:-..:??;~:-,;:, .·.·. -~

'fht.~ffutroduction course is
designed for students who
would like to learn more about
teaching or human service
careers. Students work as
volunteer tutors or classroom
assistants in local elementary
schools.
.,,:,:'·,:§.....~· -·

have tct.lsen one senJ.~t:~,:pfJ3~·~:r:ers I, m.ay apply for the ad:~==·==:~::::•.:\/.•-.
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vanced class. Ed<gar~ers
His a c.:ollegiate-level
course which em..
.:::.•.• ·

·,•

··.•·

phasizes the
"tqtal'~ t~hching ;·.experi~nce.
Students enrolled in the
»« -~
.
course for one year, wi11-receivea'=f0:tir credit waiver from Central

~~n~f its for Students
t)~;t.Wu
?t> Credit.
.
<···/-:-· ••

Collegiate-Level Preparation.

Washington Univ_~ sity,\vaivh{gthe Septemb& Experieuce.
.
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Ed Careers II ,.
.
_
Additional.
Activities &· -· Observations
1o be added:
?!/= :::)\\\ :.
·-:-. ·.•.

/
/

•:•.

Develop a professional
portfolio to used for entrance
into college-level programs.

Observatiqn of otl,1~~f:,Q3f€ff opporh.uµti~; ad.p:rinis~tors,
non-certified, etc.

·· · ·

:;
for more. information c.ontac.t:

•,•.

Participate4' instruc:tio.J.W ahd ~tudentrelated activities;
pro~nalmeetiqgs, ,,'?pell house, etc.
.. ..

/
/

'

Observation of all grade levels.

:.:::::;:::-:-

/

Ability to make informed
decisions regarding career
plans.

·-:·

.(f

Observation of Elassroom management and teaching procedures.
Addition of Junior High level for students intErested in
secondary education

Michelle Bryant
Student Services
Puyallup High School
105 Seventh Street SW
Puyallup, WA 98371
253-847-8711 ext. 6607
mbryant@puyallu p. kl 2. wa. us

; ~....

App\iGation 'ProGess
1\£.c.e.ptanc.e. l.rite.ria
l\pp\ic.ation

In order to build and maintain a quality program, it is recommended that students be
carefally screened before acceptance into the program. At Puyallup High School, the
application process starts one month prior to registration. This allows enough time to
process applications, review recommendations, and notify accepted students.

1\£.c.e.ptanc.e. C.rite.ria

~

Student must be a senior, or a junior with one semester of Ed
Careers I.

~

Application turned in on time and complete.

~

All information on application is accurate.

~

Appearance - legibility and neatness, application is professional in
appearance.

~

Student must maintain a 2.5 GPA.

~

Teacher Recommendation - Student must not have a ranking
below three.

~

Essay - student must score eight or above on the written rubric.

~

Absences - Five absence limit per semester, unless documented
illness or school related activity.
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l'u1allup l\i9b '5Gbool
£d t::.arurs II
AppliGalion l'aGl:et
lnstruGtions:
Complete the following and turn into Ms. Bryant in Student Services by March 30@ 3:00.
Applications are considered in the order they are received. There are a limited number of
spaces, please do not delay turning in your application.
• Application form
• Two teacher recommendations (forms attached). Teachers will turn the recommendations in
to Ms. Bryant. It is your responsibility to allow teachers enough time to complete the
recommendation.
• Attendance report
• Essay

*** A class list will be posted outside Student Services the afternoon of March 31
l'ersonal Information
FirstName

Last Name

Middle Initial

Address

City

Phone

Date of Birth

State

Zip

Parent/Guardian Name

AGademiG Information
_ _ _ Grade Level

_ _ _ Cum.GPA

---------- Counselor

How many days were you absent tlris year?_ __
Please e""])lain reasons for absences: _______________________

List and describe any education or children-related experience.

Essay:
Choose one of tl1e following essay questions. All answers should be typed and not exceed one page doublespaced. Your essay will be graded on tl1e attached rubric.
• Why are you interested in enrolling in Ed Careers II?
• Tell me about a teacher who has had a positive influence on you.
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'Performan,e-i?a&ed ~briG/Written
(

Vurpor.e - c.lHr, fowud ibeme, C.Ontrollin9 ldea/iber.ir., /'ludiena /1>.,.arenef>f>
15

The paper easily and recognizably communicates the assigned purpose. It is clear
and focused, states a central idea that controls the entire paper, demonstrates
awareness of audience, title attracts the reader's attention.

8

The paper's assigned purpose is recognizable. It has some focus, has a central
idea that is too broad or narrow, demonstrates a limited awareness of audience,
title is relevant.

1

The paper's assigned purpose is not recognizable. It has no clear focus, seems to
have no purpose, and has no title or title seems irrelevant.

Information - '5uffiGient, Developed, \Z.elevant, '5peGific., Ac.c.urate
15

The paper provides adequate and appropriate information. It uses sufficient
information to develop the theme/thesis, uses specific details and examples to
support the central idea, uses accurate information, and links the main areas
together.

8

The paper provides limited information that is usually appropriate. It supplies
some supportive details to develop the theme, uses mostly relevant information,
and usually uses accurate information and usually links main areas together.

1

The paper provides inadequate and/ or inappropriate information. It lacks
sufficient information to develop the theme, chooses details and examples too
general to develop central idea, adds distracting information, and uses inaccurate
and/ or random information.

Organiution - E.nga9in9 lntroduc.tion, Logic.al '5equenGing. func.tional Vara9raphin9,
'5mooth Tranr.itionr., '5uital:>le E.nding/C.Onc.luf>iOn.
15

The writer organizes content to develop the topic in a logical and easy-to-follow
manner. It engages audience in an inviting introduction, arranges material in a
clear, logical, and effective order, divides topic into paragraphs tied together
smoothly so that the reader can see connections, concludes with a satisfying
sense of resolution or an appropriate and effective ending.

8

The writer attempts to present ideas in a way that makes sense, but the order may
be unclear or may not work well. It includes introduction, but it could be weak,
attempts a clear and suitable arrangement of content with some misplacement,
usually divides topic into paragraphs, some paragraphs lack smooth connections,
provides a recognizable conclusion, but it could be short or weak.

1

The writing lacks a clear sense of direction. It omits introduction that engages the
reader, uses random, unclear organization of material, uses no paragraphing or
ineffective paragraphing, lacks logic and fluency, omits conclusion.

'5entena '5truc.ture - C.Omplete, Varied, c.lear, E.ffec.tive, C.Orrec.t.
15

Sentences are well built with consistently strong and varied structure. Writes a
complete sentence, uses a variety of simple, compound, complex, and
compound-complex sentences, varies sentence length, uses structure to clearly
and effectively enhance meaning, uses concise sentences; avoids wordiness.
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8

Most sentences are complete and understandable with some variety in structure.
Uses run-on sentences or fragments without interfering with meaning, uses
simple sentences effectively but seldom attempts more complex sentences,
sometimes varies in sentence length, usually structures sentences clearly and
correctly, is sometimes wordy.

1

Sentence flaws make this paper hard to read and understand. Uses run-on
sentences or fragments that interfere with meaning, uses little variety in sentence
structure, seldom varies sentence length, uses sentence structures that obscure
meaning, uses sentences that are awkward, rambling, or confusing.

Word C.boiu - Vivid, l'rec.iu, Varied, f.ner9etiG VJordr,, ~pec.ifiG Nounr,, Minimal ~lang.
C.liGbir,, and 14petition
15
Words convey the message in an interesting, precise, and natural way. The
writing is full and rich yet concise. The words are precise, appropriate, and
varied, imagery is vivid, expression is fresh and appealing; slang and repetition is
used sparingly, energetic verbs give the writing vigor.
8

The language is ordinary, but it gets the message across. The words are general
or ordinary and lack variety, images sometime lack detail and/or explanation,
attempts colorful expression, cliches, and redundancies sometimes appear, too
many abstract, general, or flat verbs.

1

The writer uses a limited vocabulary to convey the message. The words are
vague and flat or inappropriate for the content, imagery is fuzzy or absent,
repetition or reliance on trite expressions clouds the message, verbs are weak; is
are, were dominate.

C.Onventionr, - ~pelling. 6,rammar fc- Ur,a9e, l'unGtuation, C-apitalization.
Appearanu/u9ibilit1
15
Errors in writing conventions tend to be few, minor editing may be required. It
uses correct punctuation and spelling, grammar and usage are correct and
contribute to clarity and style, appearance is eye catching; usage of graphs,
pictures, different fonts, bold, italics, bullets etc., paper is long enough to
demonstrate skills in using a wide range of conventions.
8

Errors in writing conventions begin to impair readability. The paper requires
moderate editing. Internal punctuation is usually correct, for common words,
spelling is usually correct, errors in grammar and usage are minor/minimal,
usage of graphs, pictures, different fonts etc. is minimal.

1

Errors in writing conventions distract the reader and make the text difficult to
read. Extensive editing is required. The writer shows little understanding of how
and when to use capital letters and punctuation marks, spelling errors are
frequent, and words may be hard to recognize, errors in grammar and usage are
very noticeable and effect meaning, the reader must read once to decode, then
again for meaning.
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Yu1allup l\igb 'l'>Gbool
£d c.arurr. II
ieaGber \4GOmmendation

The teacher recommendation is a very important part of the selection process for
choosing students to participate in Ed Careers II. I realize that rating a student on a scale
from one to five does not always lend itself to an accurate profile; therefore I encourage
you to include specifics in the comments section that would be helpful.

Student's Name:
Rating (1-poor, 3-average, 5-oustanding)
Attitude

I

2

3

4

5

Acceptance of Responsibility

I

2

3

4

5

Peer Relationships

I

2

3

4

5

Achievement/ Aptitude

I

2

3

4

5

Participation in Class

I

2

3

4

5

Leadership

I

2

3

4

5

Overall Assessment

I

2

3

4

5

Comments:

Signature of Teacher

Date

l'\ear.e l(eep the reGOmmendation GOn{idential and return direGt\1 to MiGbelle e>f1ant in
'l'>tudent 'l'>erviur. b1 MarGb '30. Than\: You.
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forms
C.ourse. ~'{\\abus
£y.pe.c.tation ~he.e.t
~tude.nt £va\uation 'IJ/~amp\e. Le.tte.r
~tude.nt £va\uation of 'Program form
ie.ac.he.r £va\uation of 'Program form
\'\our Ve.rific.ation
C.urric.u\um C.onse.nt
Approva\ of 'Private. Ve.hic.\e.
This section provides a variety ofsample forms that are used throughout the entire year.

£y.p\anation of f ormf»

l.ourse '&jl\abus
The course syllabus should be adjusted and re-distributed at the beginning of each
semester. The grading scale and activities will be adjusted from first to second
semester as a result of students moving into a full-time intern position.

Vu1allup tli9h '5,hool and Mul(er £lementar1 £y.pe,tation '5huts
The student and parent sign two agreements; one with the high school and one
with their mentor school. Each participating school may want to adjust their
expectation sheet to fit their needs; adding a mission statement or other pertintent
school information.

'5tudent £valuation
Ed Careers students are evaluated twice per semester by their mentor teacher.

£valuation Forms
The student and teacher evaluation forms should be used at the end of every year
to reassess the curriculum and practicum practices.

'5tudent A.ttendan,e \4wrd
Although students phone in absences, it is necessary to also track and maintain a
written attendance record. During the student's internship, it is their
responsibility to turn in attendance records every Monday. If the student fails to
do so, the student will be marked absent for the entire week.

l.urri,ulum l.onsent and A.pproval of l'rivate Vehi,le
Because students are travelling in private vehicles during the school day, it is
necessary to secure the required parental and insurance related forms.
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£d C.arurs ll
firf>t ~mef>ter t'f'{S
Mf>. e>r'{ant
S41-S111 ey..t. l,l,o1

£y.pec.tations

~

6tradin9 C.riteria

You are expected to demonstrate excellent work habits and responsibility during class,
observations, and other school related activities. Carefully read the "expectation" sheets
before signing. You will be graded based on your seminar/class work and observations.
During second semester your site supervisor will also evaluate your performance.

~minar/C.lass C.riteria
/ ,b\ttendante - :2.0%
Attendance is a vital component of your success in this class. Not only does good
attendance reflect your work ethic, but also your dedication to the class and program. A
significant amount of our projects/ assignments is group-based. These activities cannot be
made up outside of class.

/

Dbservations/J°ournals - :2.0%

During first semester you will complete 10 observations prior to deciding which grade
level you wished to be placed in. You will be required to complete a worksheet and
write-up for each observation. Once you are placed, you will maintain a journal during
your internship.

/

6.roup Wor1' - 30%

Debates, presentations, lessons, tests and quizzes, will be worth 30% of your grade.

/

Individual Wor1' - 30%

Journal reviews, lesson planning, lesson presentations, tests, and quizzes.

-Portfolio
Throughout the year you will be creating a resource to be used as you progress through
your teacher training and eventually as a teacher. Your portfolio, in one way or another,
will show you have met the competencies of the course. If you are seeking the four-credit
waiver at Central Washington University, you will present your portfolio showing you
have met the requirements for the course. If you are attending another school, the
portfolio can still be presented for course or project waiver. You will need to check your
course catalog and compare course competencies. Either way, you will create a resource
of relevant teaching material and a reflection of your best work.

9 sections ofthe portfolio:
Myself
Professional
Multicultural/Diversity

*
*
*

*Leamer
School Systems
Internship

*

*
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* Teaching

**Future
Community

l.ompeteni;ies
The objectives for Education Careers are aligned with the general outcomes of
EDCS 300, Pre-Autumn Field Experience, at Central Washington University. A
four-credit articulation has been secured through CWU and the Puyallup School
District.

The Learner
•
•
•
•

•

Explores ways of attaining self-knowledge
Understands and values his/her own unique experiences, culture, and
personality
Develops an appreciation of how the values and personality of a teacher
effects the classroom
Explores and understands human growth and development
• Birth through five years
• Six through ten years
• Adolescence
Understands the development of Special Education Philosophy and
placement of students

The Teai;her and Teai;hin9
•
•
•
•
•
•
•

Understands the teacher is a role model for children
Defines the qualities of an effective teacher
Understands teacher responsibilities, in the school, and community
Explores teaching and other related professions
Understands the process of teaching; classroom culture, discipline, classroom
management
Understands and practices methods of teaching.
Identifies the integration of multicultural education in curriculum

The ~i;hool
•
•
•
•
•
•
•

Comprehends the history of education and its impact on the current system
Recognizes integration and segregation in schools
Distinguishes between public, private, and alternative schools
Aware of alternate programs; Tech Prep, Running Start, etc.
Understands the mission, teacher expectations, and policies of the school
district
Becomes familiar with the organizational structure of the district, particularly
as is relates to education decision making.
Able to articulate current issues in education
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'Patln,a'fS to the future
•
•
•

Identifies the need for change and understands current school reform;
Essential Academic Learnings
Identifies future trends
Designs a school of the future

'Professional Development
•
•
•
•
•

Ongoing

Make, or affirm, a tentative career choice, by teaching level or major course of
study.
Demonstrate, through a portfolio, completion of competencies
Identify post-secondary education plans
Exhibit, through a comprehensive portfolio, the completion of competencies.
Exhibits knowledge of technology and its usage in the classroom
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1'u1a\\up t\i9h "l>Ghoo\
£y.pe<-tation£> for f.du<-ation C.arur£> II
1.

I will be in my assigned location at the elementary school or junior high school
as soon as possible for the period I have been scheduled.

2.

If I am absent, it is my responsibility to arrange a day with my supervising
teacher to make up any missed time.

3.

Ifl am unable to be in my assigned class, I will notify BOTH the mentor teachers
and Ms. Bryant.

4.

I understand that attendance is mandatory, and only under extreme
circumstances will I be absent. I realize that ifl carpool, it is my responsibility to
notify other classmates ifl am absent.

5.

On different schedule days, as shown on the attached tentative calendar, I will
report to Ms. Bryant's classroom at the beginning of my assigned period.

6.

During different schedule days, I will work on reflections, and assignments given
by Ms. Bryant. I understand that class discussion and participation is vital. If
absent, all assignments are due two days from the day I return. All assignments
will be turned into Student Services or Ms. Bryant's box.

7.

I will inform Ms. Bryant immediately of any circumstances or experiences that I
believe need to be monitored.

8.

I will act appropriately and constructively in all my dealings with students,
teachers, administrators, and other individuals within the school environment.

9.

I recognize the fact that both elementary schools follow a conservative dress code
and will adhere to this dress code. This includes any modifications I may be
asked to make during the semester.

Failure to meet any of the above expectations may result in loss of credit and removal
from the elementary/junior high school.

I have read and understand the above requirements. If at any time I have a concern, I
will contact Ms. Bryant at 841-8711 ext. 6607.

Student Signature

Parent/Guardian

Cooperating Mentor Teacher
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Mul'er £\emental"( / 1'u'fallup l'\i9h '5£.hool
£duGation C..arurs II Mentorship
6.enera\ Information
1.

Student must be enrolled at Puyallup High School.

2.

Student must have an expressed desire to work with students, grades K-6.

3.

Students must demonstrate and maintain a positive attitude and present a
positive role-model image for the students. LEAD BY EXAMPLE: If one of our
students is not appropriate, please let a staff member know immediately.

4.

Student must be on time to Meeker.

5.

Student must notify the Meeker office manager the day of absence. Attendance is
important to your grade.

6.

Student needs to know the basic rules of tutoring. The student needs to know
how to work with a small group of students or on a one-to-one basis.

7.

Student needs to come appropriately dressed.

8.

Mrs. Miller and classroom teachers will be responsible for the evaluation of your
performance. You will be evaluated on:
a.
b.
c.
d.
e.

f
g.

Enthusiasm
Willingness to perfonn assigned tasks
Ability to control students
Acceptance ofresponsibt1ity
Initiative in classroom
Attendance
Action ofabsences

The goal of this program is to provide additional assistance to our primary students who
are experiencing reading, mathematics, and written language difficulties, while providing
you with the opportunity to experience the facets of teaching.
The program operates within the school day during your assigned PHS period.
• Peer tutor will perform tasks with the students as agreed by the student, mentor
teacher, and Ms. Bryant
• Peer tutor will ask questions or express concerns when he or she does not understand
an assignment or needs help in carrying it out.
I, _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ , understand the above expectations and
agree to follow the rules stated.

Student Signature

Date

Parent Signarure

Date
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Puyallup High School
Education Careers
105 Seventh Street Southwest
Puyallup, WA 98354
(253) 841-8711

May 22, 1998

Dear Mentor Teacher:
1 want to thank you all for your help in working with Puyallup High School students in
our Education Careers Mentorship program this semester. Thanks to you, we have been
able to extend our classrooms into the community, enabling students to gain new skills,
explore their career interests, and help others.
Feedback from the students this year has been a real delight, as they see the world
through new eyes. They are so excited, and surprised, when they see the impact that they
have had on others. Your role modeling and encouragement has made all of this possible.
I personally want to thank you for your continued patience and understanding during our
sometimes hectic and crazy schedule. Your dedication and cooperation is what allows us
to continue to improve and expand the program
Attached you will find the evaluation forms for fourth quarter, please complete and
return to me by Friday, June 5. Ifyou have any questions or concern please call me at
PHS ext. 6607. Thanks again for your participation; I look forward to working with you
again. Have a relaxing and refreshing summer.
Sincerely,

Michelle Bryant
Work-Based Learning Coordinator
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-Pu'fallup Hi9h '$c.hoo\
f.d C.areers '5tudent f.va\uation
The teacher evaluation is a very important part of the Ed Careers experience and
I rely heavily on your honest appraisal. I realize that rating a student on a scale
from one to five does not always lend itself to an accurate profile; therefore, I
encourage you to include specifics in the comments section that would be helpful.
Thank you for your time and cooperation.
Student: - - - - - - - - - - - - - - - - - - - - - - - - - R atin2:: (1-noor, 3-avera2:e, 5-outstandin2:)
Enthusiasm
Willino-ness to nerform assio-ned tasks
Abilitv to control students
Accentance of resnonsibilitv
Initiative in classroom
Attendance
Action on absences
Overall assessment

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Total Score: _ _ _ _ __
Comments: (Please include strengths and suggestions for improvement. Use the
back of this sheet for additional space, if needed).

Please return to Michelle Bryant at Puyallup High School by June 5. Thank You
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£d C.areen; II
'i>tudent £valuation of 1'ro9ram
Please respond to the questions below. The first set ofquestions address seminar at PHS and the
second set ofquestions address your internship. Please feel free to make comments, both positive and
negative. ffyou make negative comments please offer a solution ofhow the program can improve. I
need your constructive comments in order to improve the program.
'1,eminar

What did you like best about this portion of the course?

What did you feel we needed to spend more time on?

What information, or topic, was most helpful to you when you transitioned into your
practicum? If you could add something to the course to better prepare yourself for your
practicum what would it be?

Which projects completed in seminar helped you learn the most?

Which project was least helpful?

-Pra~tiwm Questions

Did you feel prepared to start your practicum? Comments, suggestions:

What suggestions would you make to improve your practicum experience

Did your teachers (Ms. Bryant & mentor teacher) make themselves available and
approachable if you had concerns or questions?
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Did your mentor teacher actively include you in the classroom activities?

Would you recommend this teacher as a future mentor? Why or Why not? Please be
specific.

Overall

On a scale of 1-10 (10 being the highest) please evaluate Ms. Bryant and the program on
the following criteria:
Teacher knows subject matter
Teacher explains subject matter clearly
Teacher is prepared for daily classwork
Teacher is open to different opinions
Teacher is enthusiastic
Teacher shows a sense of humor
Teacher encourages class participation
Teacher makes herself available for individual help
Teacher is fair
Practicum provided realistic experience
Practicum was well organized
Student was aware of expectations and assignments
Class helped clarify career goals
Mentor teacher was a strong, positive role model
Overall rating of teacher
Overall rating of mentor teacher
Overall course rating
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£d C.areers II
i eacher £valuation of 1'ro9ram

Please provide yourfeedback and evaluation on the Ed Careers II program for the 1998-99 school
year. We are committed to making this a viable and strong program for students. Your comments
allow us to make improvements and adjustments. Please use the backside ofthe paper ifnecessary.
Did you feel comfortable iu your role as a mentor teacher? Did you receive an
appropriate inservice and information regarding your role and responsibilities?

Was communication maintained throughout the year? Suggestions for improvement.

Was the student intern prepared to enter the classroom?

What other topics/lessons should the students receive prior to placement?

Were you give the opportunity to evaluate your student intern? Would you make any
changes to this process?

Would you mentor another student in the future?

Overall impression of the program.

Suggestions for next year.
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£duc.ation C.areers It
'5tudent Attendanc.e \Z-e.c.ord
'i>tudent Name:

------------------

Wee!( of:

--------------------

D/\:f~

INITIAL'i>

Mentor Teat..her "5ignature

.,. .,. It is the student's responsibi\it'i to turn attendanc.e sheet

into Ms. e>r'iant' s bo~ ever'i Monda'i morning. If attendanc.e
sheet is not turned in, the student \>Ii\\ be mar\::'.ed absent for
the entire \>lee\::'..

40

PUYALLUP SCHOOL DISTRICT
CONSENT FORM FOR
CURRICULUM RELATED ACTIVmES

School:

P11yaJ ltip

High

School

Teacher:

Michelle Bryant

Student's Name: (First and Last) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

will be participating in the following activity:
Educational Careers at Meeker or Stewart Elementary. High school students will work
with elementary students in various roles and activities.
which involves: ___________________________________________
on:

Second Semester 1998
Date(s) of Activity

Itinerary Attached
Teacher's Signature

This activity provides a learning experience for the students and allows them an opportunity to apply their classroom
,ming.
TYPE OF TRANSPORTATION:
District Vehicle

_ _ Commercial Transportation

• Private Vehicle-Driver's name: _____________________________
.,. t: a private ·vehicle is used, the individual driver is responsible for carrying valid liability insurance and maintaining the vehicle in safe
working condition. The District discourages the use of private vehicles to transpon elementary students.

In the event of an accident or illness, I understand that every reasonable effort will be made to contact me immediately.
However, ii I am not available, I authorize the Puyallup School District to secure emergency medical care as needed.
Although I understand that the Puyallup School District will make every reasonable effort to provide a safe environment.
I am fully aware of the special dangers and risks inherent in participating in the activity, including physical injury, or
other consequences arising or resulting from the activity.
Being fully informed as to these risks. I hereby consent to the above-named student participating in the activity.
Parent Name:

------------------------------------------Home Address:
-----------------------------------------·~phone: ____________________________________________

Date

Signature of Pc:rem or Guardian
9/91
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PUYALLUP SCHOOL DISTRICT
APPROVAL FOR THE USE OF PRIVATE VEHICLE
(Expires August 31, 19_J
This authorizes _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
to voluntarily use his/her automobile for transportation of students for the purpose of
emergencies, field trips, off-campus classes or other activities during the following time
period:

NOTICE: By signing below I certify that I have automobile liability
insurance in force on the below noted vehicle. I understand and agree I
am responsible for purchasing and maintaining insurance on the vehicle
in accordance with State law.
I also certify that my automobile is in safe mechanical operating
condition, is equipped with seat belts that will be used, and the vehicle
will be driven in a safe manner and in accordance with State laws.
Registered Owner: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Address:

-----------------------------

C i t y : ~ - - - - - - - - - - - - - - - State: - - - - - - Zip:- - - - Vehicle Ucense Number: _ _ _ _ _ _ _ _ _ _ _ _ _ _ __ State: _ _ _ __
Driver's Wash. License No:

---------------

Expires: _ _ __

Insurance Company: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Insurance Agent & Phone: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Umits of Coverage: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Driver Signature

Date

Authorized School Official/Administrator

Date

Attach copy of driver license and insurance verification card.

adult private vehicle/91 a
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l\rtiGu\ation Agreement

C.e.ntra\ Washington Unive.rsit1
l?roc.hure.

This section provides a sample articulation agreement through Central
Washington University. In addition, a brochure, produced by CWU, has
also been included.

-"'' o,,,
}"

-

~

,

~
CENTRAL WASHINGTON UNIVERSITY
Office of the Associate Dean
College of Education and Professional Studies

October 14, 1997

·Michelle Bryant
Puyallup High School
105 7th Street SW
Puyallup, WA 98371
Dear Michelle:
Enclosed is the agreement/contract for Careers in Education between Puyallup School
District and Central Washington University's College of Education and Professional
Studies,
Please have a representative of your school district sign both copies. One signed copy
should be returned to me at your earliest convenience in the enclosed envelope,
Please contact me if we can be of further service.
Si:cerely,

·

k A McKay
S6ciate Dean
Enclosure

400 E. 8th Avenue• Ellensburg, WA 98926-7414 • 509-963-2661 • FAX 509-963-2410
EEO/Ar/ililE IX INSTITUTiCN • TDD S09,953·3'.::23

CAREERS IN EDUCATION ARTICULATION AGREEMENT
Between
Puyallup School District
and
Central Washington University

This agreement is based upon mutual concern for the needs of students preparing for a career in
the field of education. In an effort to provide a seamless and articulated program that builds
upon a developmental model and eliminates unnecessary duplication of instruction, Puyallup
School District and Central Washington University (C\VlJ) agree to the following:
1.

Student who meet the identified competencies of the course, Careers in Education, will
be allowed to waive the course, Education-Curriculum and Supervision 300 (EDCS 300),
. Pre-Autumn Field Experience, at C\VlJ. Names of students meeting the qualifications set
· out in the articulation will be forwarded to the office of the Associate Dean of the College
of Education and Professional Studies at CWU by the Careers in Education program
coordinator.

2.

Students must complete a minimum of one semester of Careers in Education (90 hours)
to receive the CWU course waiver. Students must apply for and obtain admission to
C\VlJ's Teacher Preparation Program within four (4) years of graduation from high
school.

3.

Students must earn a grade of"B" or better in the high school Careers in Education
course to waive EDCS 300.

4.

A record of competencies achieved by each student will be maintained in the high school
program. Verification of competency will be done by the high school teacher and mentor
teacher. C\VlJ will require students to attach the signed Competency Checklist to the
course waiver request.

5.

Careers in Education competencies shall relate the following CWU EDCS 300
objecti\'es:
A.
B.
C.

D.

Student will gain experience in preparation during the instructional year.
Student will participate in selective instructional and student related activities
within the assigned school and attend available professional meetings.
Student will become aware of the professional relationships among
administrators, teachers, other certificated and noncertificated personnel, and
students and their parents.
Student will observe various classroom management procedures demonstrated by
classroom teachers.

E.
F.

G.
H.

I.

Student will observe various teaching procedures demonstrated by classroom
teachers.
Student will become familiar with organizational structure of the school district,
panicularly as this relates to educational decision making.
Student \viii become familiar with community resources and services available to
the classroom teacher.
Students will use a survey format to identify aspects of the school program, both
curricular and extra-curricular, that relate particularly to the community served by
the school.
Student will make or affirm a tentative career choice to include teaching level
and/or major course of study.

6.

If a student who receives a course waiver under this agreement fails to demonstrate
sufficient background knowledge for subsequent college courses, the student may be
required to complete EDCS 300, at the discretion of the college faculty.

7.

The school district and university will devise a follow-up procedure to determine the
success of students who receive the college course waiver via the high school internship
program.

8.

Appropriate counseling and advising of students is very imponant to the success of this
agreement. The institutions signing this agreement will conscientious!:,' work to insure
that students have every opponuni,y to make good career decisions.

9.

The institutions signing this agreement enter into this agreement to provide the highest
quality instruction possible to students. The parties to this agreement will operate in
good faith and do everything in their power to insure that this articulated, competency
based curriculum will be a successful model.

10.

This agreement may be terminated by either party prior to the start of the subsequent
academic year by providing a minimum of 90 days written notice to the other party.

11.

Both parties certify that access to its programs, services, activities, and employment shall
be made without discrimination for reasons of race, creed, color, national origin, sex, age,
marital status, or physical disability, and, that they shall comply with the Presidential
Executive Order 11246 as amended, and with the Americans with Disabilities Act of
1990, as amended.

Agreement signed this

(,:,'-/-

, 199".::Z., by

for Central Washington University and
for Puyallup School District.

Wp60/mcby/articu!a.agr

Please note: Signatures were redacted due to security concerns.

What IS the Careers in
Education Progra111?
Careers in Education is a one~semester class
offered in high school which provides an
opportunity for students to spend time in an
elementary school to gain the following learner
outcomes:

1.
Experience the teacher's preparation
activities during the instructional year.

2. Part.icipate in selective instrnctional and
student-related activities within the school and
attend available professional meetings.
3. Become aware of the professional rela-'.
tionships among administrators, teachers, ·
support personnel, students and their parents.
4. Observe various classroom management and

teaching procedures demonstrated by classroom
teachers.
5. Become familiar with the organizational
structure of the school district, particularly us
this relates to educational decision making.
G. Become familiar with community resources
and services available to the classroom teacher.

7. Use a survey format to identify aspects of the
school program, both curricular and extracurricular, that relate particularly to the
comm unity served by the school.
8. Make or affirm a tentative career choice to
include teaching level and/or major conrse of
study in college.

Why should students
participate in this
Progratn?

If high school students have been thinking
about becoming teachers, this program is an
excellent way to experience what teaching is
like. Participants in this program will achieve
several benefits, including the following:

--> Gain valuable insight into the skills needed
to become a teacher.

--> Get a head start on completing the course
requirements
for
Central
Washington
University's Teacher Preparation Progrmn.
--> Use this class as a waiver for CWU's EDCS
300, Pre-Autumn Field Experience, comae
requirement. (EDCS 300 is a 4-credit course
required as part of Central Washington
University's 'reacher Preparation Program.)

-> Save approximately $400 in college tuition
by waiving the EDCS 300 course.
--> Complete the course in their high school. (If
EDCS 300 is taken at CWU, the student would
very likely complete the course in a different
school, in unfamiliar smroundings.)

How does a student apply
this course to his or her
college course of study'?

In order for u student to have this course satisfy
the EDCS 300 require!llcnt
ut Central
Washington University, he or she !llust do the
following:
--> Check to sec that their high school has a
Cm·eers In Education agreement with C.W.U.
(See next section for details about an
agreement.)
--> Earn a grade of"B" or better in the Careers
in Education course.
-> Apply for and obtain admission to Central
Washington University's '!'cacher Preparation
Program within four (,J) years of graduation
from high school.

-> Apply for course waiver of EDCS 300
(through the Department of Cmriculum and
Supervision at Central Washington University)
and attach a signed Competency Checklist to
this request. Verification of the Checklist will
be done by the high school teacher and mentor
teacher.
Be aware that il a stndent who receives a course
waiver under this program fails to demonstrate
snfficient bacl,gronnd /mow/edge for snbseqnent
college conrses, the stndent may be requited to
complete EDCS 300 at the discretion of the
college faculty.

Which schools are
currently participating in
this Pi:ogl'a.111'!
·
',
·.
-- .

How does your school .
becon1e eligible for this .
P1·ogra1n?
·.
.

'.

.

·.

----'.--.

Schools wishing to participate in this Program
must do the following:

The following schools currently have signed
articulation agreements on file with the
Associate Dean's Office to offer the comse on

A. Offer a one-semester course of Careers in
Education (90 hours) with the outcomes and
competencies described in items 1 through 8
under "What IS the Careers in Education
Program?" shown on the reverse side of this
brochure.

Ca,.eers in Education:

I

B. Maintain a record of competencies achieved

by each student emolled in this course.
C. Provide appropriate counseling and advising
to students to insure that they have every
opportunity to make good career decisions.

'

"

Central
Washington
University's

'

Auburn-Riverside High School - Auburn
Central Valley School District - Greenacres
Decatur High School - Federal Way
Eisenhower High School - Yakima
Federal Way High School - Federal Way
Kentridge High School - Kent
Puyallup High School - Puyallup
Thomas Jefferson High School - Federal Way
Wenatchee High School - Wenatchee

CAREERS IN
EDUCATION
(Teaching Academy)
PROGRAM

D. Provide the highest quality instruction
possible to students.
E. Ensure that access to this Program shall be
made without discrimination.

For tnore inforn1ation contact:

F. Sign an articulation agreement with Central
Washington University. The agreement can be
obtained by contacting the Associate Dean's
Office, College of Education and Professional
Studies.

College of Education & Professional Studies

Dr. Jack McKay, Associate Dean

G. Provide the names of students meeting the
qualifications set out in the articulation
agreement to the Office of the Associate Dean,
College of Education and P1·ofessional Studies.

Central Washington University
400 E. 8th Avenue
Ellensburg, WA 98926-7414
Phone (509) 963-2661
FAX (509) 963-2410
E-mail mckayj@cwu.edu
Website@
http://www.cwu.edu/-mcknyj/coosturt.ht1n

EEO/AA/Title IX Institution
TDD (u09) 963-3323

A program designed for high
school students wishing to gain a
head start in their quest to
become teachers
11111-

/\ppendi"' /\

'5outh t:aro\ina
C-urriGu\um '5amp\es

Washington State schools are using the South Carolina curriculum as a foundation. A
sample lesson from each unit has been provided.

Please note: Contents in Appendix A were redacted due to copyright concerns.

South Carolina Teacher Cadet Program

EXPERIENCING EDUCATION
SECTION 1: THE LEARNER

UN1T 1:

Know Thyself

2

UN1T 2:

"Full Pot": The Role of Self-Esteem

59

UN1T 3:

Overview of Human Growth and Development

105

Discovering the World: The Learner
from Birth Through Five Years

131

Making Sense of the World: The
Learner from Six through Ten Years

177

Confusion About the World: Adolescence

207

UNIT 7:

Special Education for Special Children

243

UN1T 8:

Barriers to Learning: What Inhibits
Learning

265

UN1T 4:

UNIT 5:

UNIT 6:

The &,uth Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 1

SECTION 1: THE LEARNER

UNIT 1: KNOW THYSELF

The South Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 2

1. A. TiffiOUGH THE EYES OF A FRIEND

The South Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 3

SECTION 1: THE LEARNER

UNIT 2: ''FuLL-POT'--THE ROLE OF SELF-ESTEEM

The South Carolina Teacher Cadet Program •Section 1 • The Leamer
Page 59

2. A. IS YOUR POT ''ES-TEEMING?'

The South Carolina Teacher Cadet Program •Section I • The Leamer
Page 60
·

SECTION 1: THE LEARNER

UNIT 3: OVERVIEW OF HUMAN GROWTH AND

DEVELOPMENT

The South Carolina Teacher Cadet Program • &ction 1 • The Leamer
Page 105

3.A. PHYSICAL DEVELOPMENT

The South Carolina Teacher Cadet Program • Section 1 • The Lea~r
Page 106

The South Carolina Teacher Cadet Program • Section I • The Leamer
Page 107

The South Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 109

The South Carolina Teacher Cadet Program • Secticn 1 • The Leamer
Page 110

SECTION 1: THE LEARNER

UNIT 4: DISCOVERING THE WORLD:
THE LEARNER FROM BffiTH THROUGH 5 YEARS

The South Carolina Teacher Cadet Program • Section I • The Leamer
Page 131

4. A. GE'ITING INTO THE FLOW

The South Carolina Teacher Cadet Program • Section I • The Leamer

Page 132

The South Carolina Teacher Cadet Program • Section I • The Learner

Page 133

·

LIFE-FLOW: Student Handout
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SECTION 1: THE LEARNER

UNIT 5: :MAKING SENSE OF THE WORLD: THE
LEARNER FROM SIX THROUGH TEN YEARS

The &uth Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 177

5.A. THE HURRIED CHILD

(
The South Carolina Teacher Cadet Program • &cticn 1 • The Leamer
Page 178

SECTION 1: THE LEARNER

UNIT 6: CONFUSION ABOUT THE WORLD:
ADOLESCENCE

The South Carolina Teacher Cadet Program • Section I • The Learner

Page 207

6.A. INTRODUCTION TO ADOLESCENCE:
GROWING PAINS

The South Carolina Teacher Cadet Program • Section l • The Leamer
Page 208

SECTION 1: THE LEARNER

UNIT 7: SPECIAL EDUCATION FOR
SPECIAL CHII,DREN

The &uth Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 243

7.A. THE DEVELOPMENT OF SPECIAL
EDUCATION PlfilOSOPHY

The &uth Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 244

SECTION 1: THE LEARNER

UNIT 8: BARRIERS TO LEARNING

The South Carolina Teacher Cadet Program •
Page 265

&ctwn 1 • The Leamer

8.A. THE LABEL GAME

The South Carolina Teacher Cadet Program • Section 1 • The Leamer
Page 266

The South Carolina Teacher Cackt Program • Section 1 • The Learner
Page 267

South Carolina Teacher Cadet Program

EXPERIENCING EDUCATION
SECTION 2: THE TEACHER AND TEACHING

The Teacher

290

The Process of Teaching

369

UNIT 3:

Methods of Teaching

383

UNIT 4:

SAY (Science and Youth)

403

UNIT 5:

The Real Thing

425

UNIT 1:
· UNIT 2:

The South Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 289

SECTION 2: THE TEACHER AND TEACHING

UNIT 1: THE TEACHER

The South Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 290

1.C. HONORING THE BEST

The South Carolina Teacher Cadet Program • Section. 2 • The Teacher and Teaching
Page 295

SECTION 2: THE TEACHER AND TEACHING

UNIT 2: THE PROCESS OF TEACIIlNG

The South Carolina Teacher Cadet Program • Section 2 • The Teacher and. Teaching
Page 369

2.C. IMPROVING DISCIPLINE

The &uth Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 375

IMPROVING DISCIPLINE:
Discussion Questions

The South Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 376

SECTION 2: THE TEACHER AND TEACHING

UNIT3: I\1ETHODSOFTEACillNG

The Sooth Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 383

3.A. METHODS OF TEACIDNG: OVERVIEW

The South Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 384

SECTION 2: THE TEACHER AND TEACHING

UNIT 5: THE REAL TIDNG

The South Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 425

PORTFOLIO: PORTRAIT OF MY TEACHING:
Student Handout

The South Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 444

The Sooth Carolina Teacher Cadet Program • Section 2 • The Teacher and Teaching
Page 445

The South Carolina Teacher Cackt Program • Section 2 • The Teacher and Teaching
Page 446

South Carolina Teacher Cadet Program

EXPERIENCING EDUCATION

SECTION 3: THE SCHOOL
UNIT 1:

Appreciating Our Root.s

460

UNIT 2:

Different Schools for Different Follcs

4 79

UNIT 3:

Who Runs This Place?

503

UNIT 4:

Seeing Both Sides of the Issue

519

The South Carolin.a Teacher Cadet Program • Section 3 • The &hool
Page 459
·

SECTION 3: THE SCHOOL

UNIT 1: APPRECIATING OUR ROOTS

The South Carolina Teacher Cadet Program • Section 3 • The &hool
Page 460

SECTION 3: THE SCHOOL

UNIT 2: DIFFERENT SCHOOLS
FOR DIFFERENT FOT XS

The South Carolin.a Teacher Cadet Program • Section 3 • The School.
Page 479

SECTION 3: THE SCHOOL

UNIT 3: WHO RUNS TIIlS PLACE?

The South Carolina Teacher Cadet Program • Section 3 • The &hool
Page 503

3.C. IN ANOTHER'S SHOES:
A SHADOWING ACTIVITY

The South Carolina Teacher Cadet Program • Section 3 • The &hool
Page 512

TM South Carolina TeacMr Cadet Program • Section 3 • TM &hool
Page 513

SECTION 3: THE SCHOOL

UNIT 4: SEEING BOTH SIDES OF THE ISSUES

The South Carolirni Teacher Cadet Program • Section 3 • The School
Page 519

4. A. WHAT ARE THE ISSUES?
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CHAPTER FIVE

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The purpose of this project was to develop and design a model,
secondary-level curriculum for a Teaching Academy program. To
accomplish this purpose, a review of current literature related to
Teaching Academies was conducted. Related information from
selected schools, school districts, and private organizations was
obtained and analyzed. Additionally the investigator, Michelle M.
Bryant, attended training sessions and conferences hosted by the
Teachers Recruiting Future Teachers. Finally, a "Getting Started"
guide was adapted including all materials needed to start and
maintain an Ed Careers program.

Conclusions
Conclusions reached as a result of this project:
1. The implementation of an Ed Careers program requires ample time

for planning curriculum, recruiting, coordinating, and securing
building and district administrative endorsement.
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2. Throughout the implementation process of Ed Careers at Puyallup
High School, students, staff, and community have become more
aware of potential career opportunities in education.
3. Ed Careers enables an accredited educational institution, such as
Puyallup High School, to provide professional guidance for
students interested in educating America's diverse population.

Recommendations
As a result of this project, the following recommendations have
been suggested:
1. One year of planning time must be allotted before
implementation of an Ed Careers program. The Ed Careers
coordinator must receive endorsement and support from
building staff and district administration.
2. Ed Careers II will be incorporated as the capstone course for
the Health and Human Services Career Pathway to better
facilitate student learning and career planning in the field of
education
3. Special efforts need to be made in recruiting a diverse
student population to lessen the gap of minority teachers in
education.
4. A minimum of three years is needed to incorporate the Ed
Careers II curriculum and provide a quality practicum for
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each student. At the conclusion of each year, students, staff,
and administrators will evaluate the program. In a
collaborative effort, the program will continually be revised
to insure the curriculum and practicum are rigorous and
relevant.
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